Indigenous & Norse Narratives – ELA 9
	Title of Unit
	Indigenous & Norse Narratives
	Grade Level
	9

	Subject
	English Language Arts
	Time Frame
	Four – Five Weeks

60 Minutes/Daily

30 lessons

	Developed By
	Sydney Thomas  (Cooperating Teacher: Neal Boutin)

	

	Stage 1 - Identify Desired Results 



	Broad Areas of Learning
How are the BAL incorporated into this unit?



	Lifelong Learners ( The students will focus on becoming lifelong learners because they will be working with elementary students, hopefully throughout the novel, but if not, then with their personal narrative. They will be learning how to interact with younger students and seeing how important it is for these students to be included. It gives the students a sense of responsibility by reading to these students and making sure they enjoyed the story as well. 


	Cross curricular Competencies

How will this unit promote the CCC?



	Developing Identity and Interdependence ( The ability to act autonomously in an interdependent world requires an awareness of the natural environment, of social and cultural expectations, and of the possibilities for individual and group accomplishments. It assumes the possession of a positive self-concept and the ability to live in harmony with others and with the natural and constructed world. Achieving this competency requires understanding, valuing, and caring for oneself; understanding, valuing, and respecting human diversity and human rights and responsibilities; and understanding and valuing social and environmental interdependence and sustainability. English language arts requires students to explore ideas and issues of identity, social responsibility, diversity, sustainability, and efficacy. Students study texts and ideas about personal and philosophical; social, historical, and cultural; imaginative and literary; communicative; and environmental and technological topics.

· Developing identity and interdependence will come with reading narratives from other cultures and understanding other cultures worldviews and beliefs. The only way for the students to understand and respect other cultures is for them to understand their own worldview and beliefs. They need to look at why it exits and how was it shaped. 
Developing Social Responsibility ( Social responsibility is how people positively contribute to their physical, social, and cultural environments. It requires the ability to participate with others in accomplishing shared or common goals. This competency is achieved through using moral reasoning processes, engaging in communitarian thinking and dialogue, and contributing to the well-being of others and the natural world. Socially responsible learners contribute to their physical, social, and cultural environments. In English language arts, students explore their social responsibility and work toward common goals to improve the lives of others and the natural and constructed world.
· The students will develop responsibility by reading to the elementary students every week. They will read various legends to the younger students and create relationships. It is my hope that the younger students will look up to the older students and be able to go to them if needed. The students are participating with the other students to accomplish goals. They are developing social responsibility by going to the elementary classroom right at the beginning of class and being sure they have the legend to read.


	Learning Outcomes

What relevant goals will this unit address? 
(must come from curriculum; include the designations e.g. IN2.1)


	Outcome: CR9.1b

· View, listen to, read, comprehend, and respond to a variety of texts that address identity (e.g., Exploring Loyalty, Love, and Relationships), social responsibility (e.g., Equal Opportunity), and efficacy (e.g., Surviving and Conquering). 
· View, listen to, read, and respond to a variety of visual, oral, print and multimedia (including digital) texts that address the grade-level themes and issues related to identity, social responsibility, and efficacy including those that reflect diverse personal identities, worldviews, and backgrounds (e.g., appearance, culture, socio-economic status, ability, age, gender, sexual orientation, language, career pathway).
· The students will be reading and responding to the novel The Loki Wolf, which focuses on social responsibility and efficacy. The Loki Wolf reflects worldviews, cultures, and focuses on surviving and conquering. The students will be able to learn about various worldviews and cultures through Norse Narratives. 

Outcome: CC9.1a

· Create various visual, multimedia, oral, and written texts that explore identity (e.g., The Search for Self), social responsibility (e.g., Our Shared Narratives), and efficacy (e.g., Doing the Right Thing). 
· Create and deliver a variety of personal, literary, and informational communications, including poems, stories, personal essays, and oral, visual, written, and multimedia presentations (e.g., written explanations, summaries, arguments, letters, biographies) that address identity, social responsibility, and efficacy.
· The students will be creating a written text that explores social responsibility and efficacy. The students will be creating a short story, a narrative, after reading the Loki Wolf Norse narrative. The story will focus on own their worldviews and culture. The narrative will also consist of visual components. The students will be able to become creative and explore their identities through the creation of their narrative. 


	Enduring Understandings

What understandings about the big ideas are desired? (what you want students to understand & be able to use several years from now)
What misunderstandings are predictable?
	Essential Questions

What provocative questions will foster inquiry into the content? (open-ended questions that stimulate thought and inquiry linked to the content of the enduring understanding)

	Students will understand that...
Everyone and every culture have different values, beliefs, and worldviews. Narratives are created from our worldviews and beliefs. It is important to be respectful towards each other. Students will understand the key points of a narrative and what makes up a narrative. 
Related misconceptions…

Students may mix up a narrative with a creation story. They might believe they are the same concepts, which they usually are not. The students may also believe narratives only come from Indigenous or Aboriginal groups. 

	• Why do people tell stories and tales? 
• How do these stories help people understand their world? 
• What lessons do we learn about people through these tales? 
• How are these stories and tales alike and different? 
• Why is it important for each generation to hear and to retell these tales?

FNMI, multicultural, cross-curricular…
First Nations Narrative – Introduction short story
The Loki Wolf – Norse Narrative

	Knowledge:

What knowledge will student acquire as a result of this unit?  This content knowledge may come from the indicators, or might also address pre-requisite knowledge that students will need for this unit.

	Skills

What skills will students acquire as a result of this unit?  List the skills and/or behaviours that students will be able to exhibit as a result of their work in this unit.  These will come from the indicators.

	Students will know...
View, listen to, read, and respond to a variety of visual, oral, print and multimedia (including digital) texts that address the grade-level themes and issues related to identity, social responsibility, and efficacy including those that reflect diverse personal identities, worldviews, and backgrounds (e.g., appearance, culture, socio-economic status, ability, age, gender, sexual orientation, language, career pathway).
· Students will know how to respond to a narrative story. They will know and understand what a narrative is made up of and how it represents worldviews from various cultures. The students will know how culture is affected by worldview and personal identities.

	Students will be able to…
The students will be able to write complete sentences, which will help them create their own personal narrative. The students will, hopefully, be more respectful to other cultures after this unit. They will also be able to create their own knowledge, comprehension, application, and analysis questions, which will help them, interpret and deepen their comprehension or knowledge of the novel or information. It will help the students be able to reflect more because they are creating their own questions, rather than answering questions they are not interested in. 


	Stage 2 – Assessment Evidence



	Performance Task 

Through what authentic performance task will students demonstrate the desired understandings, knowledge, and skills? (describes the learning activity in “story” form.  Typically, the P.T. describes a scenario or situation that requires students to apply knowledge and skills to demonstrate their understanding in a real life situation. Describe your performance task scenario below)
By what criteria will performances of understanding be judged?

	GRASPS Elements of the Performance Task


	G – Goal
What should students accomplish by completing this task?
	The students will begin by reading the narrative, The Loki Wolf. After going through the novel and gaining an understanding about a Norse narrative, the students will be asked to create their own narrative. The narrative will focus on the students’ own beliefs and worldviews, which exist from their culture and experiences. The students will be taking on the role of a writer and the audience is their peers. It may be possible to have the students work with a elementary school classroom, such as the grade fours or fives. There is a possibility they could work within one of these classrooms and read their story to the students. The students could begin by reading to the elementary school classroom once a week and when they read their personal narrative, both the reader and writer could reflect on the story and how they felt about it (option). I will be discussing this with the grade two teacher to see if this is a possibility. Being in a k-12 school, this is definitely a great way for the students to become lifelong learners and better citizens! This would allow for a self-reflection from the students because they would be able to gage and understand how their story connected, if it did, to the elementary student. In the end, the students are learning about narratives and their components, and then creating their own personal narrative. After the experience with the elementary school classrooms and reading their narratives to them, the students will write a reflective essay on the experience they had. 

	R – Role
What role (perspective) will your students be taking?
	

	A – Audience
Who is the relevant audience?

	

	S – Situation
The context or challenge provided to the student.
	

	P – Product, Performance
What product/performance will the student

create?
	

	S – Standards & Criteria for Success
Create the rubric for the Performance Task
	Attach rubric to Unit Plan


	Other Evidence

Through what other evidence (work samples, observations, quizzes, tests, journals or other means) will students demonstrate achievement of the desired results? Formative and summative assessments used throughout the unit to arrive at the outcomes.
	Student Self-Assessment

How will students reflect upon or self-assess their learning?

	Formative Assessment:
· Exit Slips 
· Character Chart

· Sticky Note Discussions 

· Observing classroom discussions and group discussions

· Journal entries 

Summative Assessment:

· Narrative Introduction assignment

· Character Sketch 

· Grammar Assignment

· Knowledge/Comprehension & Analysis/Application questions

· Journal Entries

· Narrative Assignment
	Students will reflect upon their learning throughout the novel study. By handing in K&C and A&A questions throughout the novel, the students will be able to self assess their work and improve on it. The students will also be self-reflecting and assessing during the personal narrative assignment. They will have to give themselves a mark for participation and the delivery of their narrative to an elementary student. 



	Stage 3 – Learning Plan 

What teaching and learning experiences will you use to:

· achieve the desired results identified in Stage 1?

· equip students to complete the assessment tasks identified in Stage 2?

	Where are your students headed?  Where have they been?  How will you make sure the students know where they are going?  
What experiences do the learners bring to the unit?  How have the interests of the learners been ascertained?  Have the learners been part of the pre-planning in any way?  What individual needs do you anticipate will need to be addressed?
Learning environment:  Where can this learning best occur?  How can the physical environment be arranged to enhance learning?  

	The students are heading on a path to becoming a lifelong learner by reading and working with elementary students. It is important to remember they have probably not done an assignment like this before. IT is important to identify the steps with the students so they are aware of where they are going. It is important the students understand what is needed for each step of the novel study. As the students are in grade 9, they are a lack of leadership and I hoping this assignment allows them to become leaders and see themselves as leaders. I believe the students will be interested in this unit because they have the opportunity to draw, write, and speak, which gives students the opportunity to succeed with parts of the assignment they feel strong in. Learning will best occur in an open environment. Therefore, we may have to allow for desks to be moved in order to have the students face each other and be able to have an open discussion. 
** The students will be reading to the elementary school students weekly. They will have a partner or two students with them, depending on class size. Journal reflections will be used for them reflect on their process and journey, which will help them in their personal reflective essay. ** 


	How will you engage students at the beginning of the unit? (motivational set)

	I will engage students at the beginning of the unit by showing the cover of the Loki Wolf and asking how many students have read or heard of The Loki Wolf. 


	What events will help students experience and explore the enduring understandings and essential questions in the unit?  How will you equip them with needed skills and knowledge?

	#
	Lesson Title
	Lesson Activities

	CCCs
	Resources

	1
	Introduction

	A short narrative to have the students thinking about what components the story and connect this to The Loki Wolf. 
	CR 9.1.A
DT
	

	2
	Legends
	What is a legend? What does it consist of? The students will read legends to introduce them to the Loki Wolf. We will read a legend together as a class and go over it.                                                         Thor’s  Visit to Utgard – Norse 
The students will partner up and work through the questions together throughout the story. We will discuss the answers as a class.
	CR 9.1.A

DT
	Indigenous Legend

	3
	Legends
	For this class, the students will read in groups. I am going to attempt to do a “guided English.” I will split the groups up based on level. Therefore, the stronger students will work with each other and on their own, the students who are at a moderate level will work in a group with check in’s from myself, the coop teacher, or EA, and the lower level students will work with a teacher the entire time to make sure they understand the questions and information. We will rotate through after the students have understood the concepts. 
Running Eagle – Cree
	CR 9.1.A

DT

DL
	Cree Legend

	4
	Legends
	For this class, the students will read a legend individually to prepare them for reading the Loki Wolf individually or find a possible video to show of the narrative. 
Geese Narrative – First Nations
	CR 9.1.A

DT

DL
	Norse Legend

	5
	Legends


	Mountain Climber Legend
Reading individually and the students will write a journal, responding and reflecting to one of the legends they have read so far. 
	CR 9.1.A
DT

DL
	Legend hand out

	6
	Legends
	The Shivering Tree – First Nations narrative. The students will create a visual representation of the story. I will bring in paint for the students to create a visual representation. I will also have the students create a sketch for before-during-after the narrative. The before sketch will be a prediction of what they believe the narrative will be about, basing it off of the title “Shivering Tree.” The during sketch will take place while I am reading the narrative. The students will draw one picture that really stood out for them when I was reading. The after will be the visual representation of the story as a whole, as the students see it, which they will create with paint. 

	CR 9.1.A
DL
	Shivering tree narrative, before-during-after sketch hand out, and large paper for painting.

	7
	Bloom’s Taxonomy

	Introduction and explanation of blooms taxonomy, which will consist of knowledge and comprehension and application and analysis. This will be important, as it will be apart of their tasks during the novel study. The students will complete examples of the questions to hand in as formative assessment. 
	CR 9.2.A
CC 9.3.A

DL

DT
	Blooms Taxonomy question stem sheet and Project Criss. 

	8
	Bloom’s Taxonomy & Sticky Note Concept
	We will review the examples the students handed in and go over any concerns. I will then discuss what will be expected for each section of the novel study and why these bloom’s taxonomy questions are important. Together we will decide the marks of each question and each section. In this class we will also discuss the three sticky note concept for the novel. Three colours represent three different topics – questions, interesting event, and quote. 
	CR 9.2.A

CC 9.3.A
DL
	Blooms Taxonomy question stem sheet and Project Criss.

	9
	Plot Diagram & Character Sketch
	This lesson will focus on what elements are required for a plot diagram and a character sketch. The students will have to create these for the novel study. However, the students will be provided with a character traits chart to keep track of the various characters in the novel study. 
	CR 9.8.A
DT

DL
	Plot Diagram hand out & Character Sketch diagram.

	10
	The Loki Wolf
	I will introduce the journal entry assignments and discuss them with the students. There will be three throughout the novel study, which will be summative assessment. After this part of the lesson, the students will have time to read the Loki Wolf. The questions will come from the students’ A&A questions and from me. 
	CR 9.6.A
DL
	Novel Assignment Hand out

	11
	The Loki Wolf
	We will get into discussion groups to see what we know so far about each character and the key points of the novel so far. We will create a triangle diagram to compare the characters so far. It is important to look at the key points that will help us understand the novel in later chapters. After this, the students will continue reading. 
	CR 9.6.A
DT
	Triangle Diagram Hand out

	12
	The Loki Wolf
	Reading Period – Up to the students. If they would like to read individually, as a group, or as a whole class.
	CR 9.6.A
DL
	The Loki Wolf

	13
	Grammar & Sentence Structure
	This lesson will focus grammar and sentence structures issues found in the first journal entry and paragraph formative assessment hand ins. It will discuss the rules of commas, comma splices, semi colons, lists, etc. 
	CR 9.4.A
DT
	Grammar Power Point, 8 comma rules hand out, and assignment. 
Smart Board

	14
	Parts of Speech
	This lesson will focus on the eight parts of speech. There will be a hand out for the students after we go over the rules. It is fill in the blank and it will be for summative assessment. 
	CR 9.4.A
DL
	

	15
	The Loki Wolf
	Reading Period – I will read the novel out loud for the students. If they would like to read with their reading levels, they can do so. 
	CR 9.6.A
DL
	The Loki Wolf

	16
	The Loki Wolf – Picture notes
	Picture Notes. This class will described what are the components of the picture notes are and we will look at the importance of picture notes. 
	CC 9.5.A
DL

DI&I
	Picture Notes Assignment description and rubric.

	17
	Work period
	Picture Notes 
	CC 9.5.A
DL

DI&I
	

	18
	The Loki Wolf

	Discussion groups – roles and leaders – answering and asking questions from the sticky notes they have been placing in the novel. 
	CR 9.2.A
DT
	

	19

	Narrative Story
	In this lesson, we will look at the components of the narrative story they will be creating. We will go over the rubric, what is required of the narrative, how they should be acting with the elementary students, and how they will write a reflection on this assignment. 
	CC 9.1.A
DT

DL

DI&I
	Narrative Story Description and Rubric

	20

	Essay Writing


	This lesson we will look at an essay as a whole and review the paragraphs they handed in. I will discuss any aspects I feel are needed from reading their paragraphs. Grammar will not be included in this lesson. We will be looking at essay writing because the students will write a short essay on their narrative assignment.
	CC 9.1.A
DL
	Spool Writing Hand out

	21

	The Loki Wolf
	Reading Period – The students will be able to read individually or in groups (at similar reading levels). 
	CR 9.6.A
DL
	The Loki wolf

	22

	The Loki Wolf
	Jigsaw Puzzle – The students will be separated into groups where they will be given an element of the plot diagram. They will have to create an answer and explain why they gave that answer. They will be split up again so they receive every element of the plot diagram. 
	CR 9.6.A

DI&I
	Plot Diagram 

	23

	The Loki Wolf Review
	In this lesson, we will review the plot diagram, character sketches, key quotes, key points, and perspectives to prepare the students for their quiz/exam and essay. 
	CR 9.6.A
DT
	Smart Board

	24

	The Loki Wolf – Quiz
	This period will be used for the students to write a quiz. 
	CR 9.6.A
DT

DL
	The Loki Wolf Quiz

	25

	Essay & Narrative Review
	We will review the requirements of the personal essay and discuss any new issues. I will answer any questions to the students have. If this does not take the whole period, they will be given the rest of the period to work on prewriting. 
	CC 9.1.A
DL
	

	26
	Narrative

	Prewriting and/or rough draft
	CC 9.1.A
DL

DT
	

	27
	Narrative
	Final draft
	CC 9.1.A
DT

DL
	

	28
	Narrative
	Presenting to the elementary students
	CC 9.2.A
DSR
	Narratives and reflection for both students 

	29
	Reflective Essay
	Period to work on their reflective essay.
	AR 9.1.A
DL
	


	Assess and Reflect (Stage 4)

	Considerations
	Comments

	Required Areas of Study:

 Is there alignment between outcomes, performance assessment and learning experiences?
	There is an alignment between outcomes, performance assessment, and learning experiences because all of these were chosen with the idea of the final assessment/project in mind. I came up with the readings to the elementary students and legend project before I decided the outcomes and learning experiences. 


	Adaptive Dimension: 

Have I made purposeful adjustments to the curriculum content (not outcomes), instructional practices, and/or the learning environment to meet the learning needs and diversities of all my students?
	For struggling students:
· For struggling students, I am making the final assignment or activity more picture based or web based for students who have a low drawing ability. I will allow them to create images on the web or reduce the amount of images they have to have for the final legend. 
· I will be using various amounts of reading strategies. The students will be able to read individually, in groups, or as a class. I am going to try and add in a guided reading strategy. This way I am adapting for all students and having students work with peers at their same level. 

· For the learning environment, I would like to change the desks around to a more inviting discussion environment. I want the classroom to be open and inviting. 

For students who need a challenge:
· For the students who need a challenge, I will give them questions to provoke thinking. I will give them more difficult or thought-provoking questions. I will also provide them with extra points in assignments to provide more challenges. I could add in another paragraph for their essay or two more pages for the legends. 


	Instructional Approaches: 

Do I use a variety of teacher directed and student centered instructional approaches?
	Yes, I am using a variety. The students will be responsible and student centered when they are reading to the elementary students and directing them in the reading and/or activity. Depending on how they choose to read, they will be student centered because they will be reading to their peers. I will lead discussions, but the students will also lead discussions.

	Resource Based Learning:
 Do the students have access to various resources on an ongoing basis?
	Yes, the students will have access by the class webpage we have. They will be able to access resources from the library as well, which is where many of the readings will come from for their elementary student. They will have the responsibility of choosing the legends and stories from specific options. 


	FNM/I Content and Perspectives/Gender Equity/Multicultural Education: 

Have I nurtured and promoted diversity while honoring each child’s identity? 
	Yes, I have because I have incorporated a variety of legends. I have included Cree, First Nations, and Norse to ensure that FMNI content is in the unit and I have incorporated multicultural education by having a variety of options for the legends being read to the elementary students. 


From:  Wiggins, Grant and J. McTighe. (1998). Understanding by Design, Association for Supervision and Curriculum Development, ISBN # 0-87120-313-8 (pbk)

